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ABSTRACT \ - . :\y^ 

In this speech, the president of the National 
Education Associattion presents a series oSfrarguaents against the 
development* of national educational standards and against the 
continued use of national, nori-ref erencedr standardized tests.- Eight 
objections to the use of such tests are noted. Defense of the 
teacbiag vprofession's objections to th'e tests- isAtased upoB the fact 
that (while such, tests provide ■uct 4ior« security for^-the teacher 
than, do criterion- referenced tests and pareDt-teacher^student 
conferences) they are siipliirtic in their Masureient, nearly 
impossible for the liyian or loca} teacher to* intterpret, and label \ 
half the test-takers ^s losers. In opposition to Standardized • 
testing, it is recoiiended that evaluation be performed in a variety 

.^f_*Liy^_L_oAserv^tion. of the_stud^t^nd his acq4&mir ftni\^^„ p^AQtiA3 

growth '•by behavior, mo^i^f ational patterns, independent work habits, 
presentations, parent-teacher conferences,* individual diagnostic 
tests, teacher-made tests, schoql letter grades, and the development 
of criterion-referenced tests. Ar role for the federal government is ^ 
suggested as being financial support and encouragement of - the 
development of tests* for assessing the performance of gr^u^ and 
tests for assessing \the performance of individuals. Continuation of 
support for the National Assessment^of Educational Progrejss is also 
urged. The speaker concludes with the observation that — 
inorn- referenced, staifdardize& testsriake a lie of education's - 
often-stated concern for^dividual di)£f erences. (HJB) 

• ' . * X 
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NBA Presi dent John Ryor spoke to. the National Conference on Achievement Tes ting and 



Basic Skills in WaShingt^, DC, on March 2, 
Achievement Testing^' follows, ^ 



{ 



His presentation on teachers and 



Today are witnessing a ^istvirbing trend in ovir schools . For an increasing 
---number of students, schools are the only institution trying to provide eui orSerly 
process for socialization and maturation. \ McJst of society's problems; as they are 
reflected in the children,, aire being dua^d on the schools. As a result, tearfiers 
and schools aife at the-center, not' by dhoice, not by idetfision, but by default. In. . 
%any places, the, public schools have become s^ciety^S last alternative to ^abandoning 
its children to the streets.. If _jhe family i^ unable to deal or is incapable of 
dealing with its own children, :Uien those jgrobl^iw t»iae tp school. If the teacher 
cannot deal 'with them successfully, the teaedier is* to blame. The situation is in- 
creasingly difficult for the teaeher and po^ientially disastrous for our society. 
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are placed in a situation similar to that of t;J^e stvuJent who is ^sked to 



come -for an appointment; with his counselor: if -he's ^early for the meeting, he's — ^ 
considered anxiAuk ab<Sut, the meeting? if he'sriate, he's said -to be resistant; and 
if he'l^on time^ then he fin^ himself lateled ooofmlsive./ 

Teachers all over this country are finding the phenomenon ^f personally directed i 
. criticism increasingly frustrating. , If you want smaller o^ses, you're accused of 
goldbri eking If you develop an J^ngovatiye program, you Iquander sc|iool funds. If 
you repeat lessons yearly, you're archaic and haVe gone to seed.^ If you tighten 
class control,^ you're hostile. If you run ar relaxed class, ypu're permisfivi. If 

^-you^w*-^- ^duetivg-^tfanon strati o n a ethbu; ^ l^acfctiig^,' you; TipC^figtudent/ 

the center of learning. If you use the inductive discovery msthod, then the student 
is doing all the work and youjxe laay. „If you-don't like stamdardi»d tests, it's 
. only because you're a^fraid of b^j evaluated. - \ 

^ r ^ . - ' ' ' \ ' 

Societal ambivalenc^ over national standards vs., national standardized testing' ' 
is aiv examplp of the valu^ confusion which leads t6 that frustration/ .Parents almost * 
universally reject the notion trf a national curriculum but at the same tUili 3Mm to 
embrace national standardized tests without ever understanding the relationship 
' between the two. ' • ^ 

— • * 

Terry Hemdoi^ pointed out in a recent article, "Trter<» is ho point to- national , 
standards which aren't putsued; and if they are^ be pursueds therf,they're goals * 
cind not mere standards." ' J ' ' 

» . ' ' « ■ ' 

It's a valid point." .it .oettainljr gives rise To fbore sferioup^guestions about' the 
potential fot a-ftational cutricul^ and, if there's going to be i national jwndate, 
who should set those goals, «t seems to mer those questions ought' to be answ«i:ed ' ^ 
before we ever steurt devising a testl * ' • ,' . 

There are those who beliewiAat the best interest oJf. education In the United 
States would be served by a set of national ^^tandards . I'm not one o'f those. 
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But if it's to happen, it seems to me it wouljL^^^saner to deci'de fi^st yihat we - 
wanted as a uniform curriculum fqr survival and progress and then build the tests , „ 
to meaisure^the individual's progress taw2urd our goals. Standardized evaluations of 
edtica^^on in *the U»S» make no more sense thajv insisting that edilbation in Pt. Barrow# 
Alaska; ought to be identical to education in White Plaips, N&r Yprk^^and then— if' 
test results on a no^pi-re fere need test taken in Pt» Barrow do not match up with Jftiite- 
Plains— concluding there must be .something deficient about one school district or the 

other. ' ' ' ' * < ' 

* . ' ' ' 

. . ^Man; ot oiix frustrations and <the frustrations of our students emanate from our 
efforts to dlake samenese out of that which Ts essentially and inherently* different — 
children and the way they leeomr Trying to reooncileJbh|3- cU>^^erence betweexL what we 
say we> want to teach children and what we really teach dhildren, and evadxiating all 
that as inexpensively as possible, has led us to our and^ivajienoe • V 

It's been no secret that since 1971 the NBA has agsXed for a mora toriu m on standard- 
ized testing* Our reason^ for t^questing a national hiatus x>n the ii^e" of ^those tests, 
from my view, have always been relatjLvely str«U.ghtfor%fard: ^ . . 

1. Th6y don't do what ^ley^piirporit to do. ^ ^ 

^ ' M. Th^ tend to be cul1j(^ally ' biabecj. ^ 

3. They are norm--refen^ced; they cannot help but 'label half the- students losers* 
'4. They seldom corresp6nd, to <»ny sigxiificant degree, to local learning ^jactivea* 
i delated to tlxat, arithmetic reliability is jpore in^rtant than content 
^ . vadidity in^the 'conliitrutition of. those tests*) ^ . 

, ' 5* They're useless in ibeasxiring growth over a short period bf .time. 
' 6. There's a tehdenc y on the partvof schools to misuse tests and tp to 
( uAwarjranted changed in curricuum* . ' ^\ ~ ' 

.7* And fiiad^y,^ some school syst^aes teiid^ use the resi^td to ju«tl£;^ plans 
for tracking stvidehts (railroading might be a better term) into educational 
and career ^ciblons. km ' / ^ 

lJtbat# haya no. Q ^^jftrtiOM tfi thfl tflStS. Z 

^^^ iHowJit seems to me that those ar^ very •important observations, but the fact is^ 
those questions aren^ being d^aalt with. Evan mpre diffiirbing, is the fact that, as 
teachers, we're js^^iticized^every, t;Lne^w^ try to improve the Miiooll^^and at'^very comer 
we're accused of self-servlp^ ac^tlvBs.y When we raise soM vi« iiiii^>rtant and funda- 
mental objections to dUch tilings ai^ standardized tests, our o^ections ' are not answeredT^ 
rather, our^motives^ are challenged* We'r^ accusetd i>f^ wanting liiast that w^ch w^ 
wamt roosts the 3uppb2rfe jmd involvement of the public In pid>lie schools. , 

We've air heard tha charge that teact>er o^qposition to 8t«0()ardlzed testing is ^ 
self-serving because teachers don'^t want to be evaluated* That Is a specious and out- 
rageous argument, particularly ii^en one xinderstdnis that maintaining an evalruation^ 
model based on nationally norm-referenced tests woul^d be the easiest of all worldS' 
for the teacher * After alX, there is ^great comfort In ainonyBityr and that's. precisely 
wH&t standardized tests provide — anonymity* Inasmudh as the nature of the tests 

/presumes that our 1&,000 sdiool districts Jiave t|ffe same curriculum, that's a.:£allacy. 

. T|^reforev the results of ^u^ a test are always and in, all %rays questionable, fienoe, 
all the argunente to the contrary, it's my belief that there la^much more safety f or 
the teacher and the educat^n system/ in norm-referenoed standardized testing than in '^ 
criterion-referenced tesis or in parent-teadier-student cflKierenoes* The truth Is,^ ^ 

• jkeacher concerni for student learning is the basis for NEA's demand Tor the more meax;^-' 

'?5ngflil ways to evaluate' students, L.„ ^ ' _ 
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Task Force on Testing, ^ifter three years of intensive study, .concluded that^ 
'the^najpr use. of tests shocld be to imgirove instruction — to diagnose learning 
difficulties andri:o plan activities in response to learning needs* Tests must notb^* * 
us4d in anyway to labei_ted-elass4fy stttde n ts , ta .track students into fioroogeneous - . V- 
groups, to determine educational programs, to perpetuate an elitism, or to maintain 
some groups ^nd individuals 'in their place Sridar the bottom of the socioeconomic * « 
ladder • In short, tests must not be used in ways that will deny any student full_. - ^ 
, aqjtf^ss to equal educational opportunity^" J v . ] 

The questions is, what do we do as interested* and involved leaders when opi^^i 
makers suggest that teachers aren't what they used to be, when they ^jg^est the real 
problems confronting oxir society can be cured ^by returning to the basics? Basics has 
become,, the btizz word of the 70's~iike the Tvory soap ad v*ere the young lady says 
that her commitmenlf to the basics (Ivory, in t}0B case) ijs the thing* \rtiich maintaiii^ 
her yoxithfulness and, by inplication, causes her love life tpkBoax — conjuring up f^^e 
viewing audience visions of ecstasy if only we'd wash our grxobby faces wij^ Ivory. 




Where do we go when- we 're caught up in a world dominated by opinion ||a3ce«s who,' 
contrary to the evidence, would haye_us believe that scrubbing our children's min^s. 
#ith th^as^cs will cause society to be 99 44/100 pure bf.i^at ails^it. The resolution 
rests with all of us and with our ability to ccinsolidate- and responsibly use teacher/ 
parent ^md society strength in the resolution of the problem* / A 

There's a dynamic of human life which holds. a very sin5>^Ie lesson for all of us as 
leaders: we either shape the circumstances affecting our liyes or we spend our time re- 
-acting to others who jerk the circuBistances around to fit their own 'needs. You*don't 
need to be kii economist to see that teacher salaries take a ^smaller percentage ' of the 
school dollar than they 'did 10 years ago, or to see that 'in that same peribd.of time 
educational consultant positions .and teacher aide positions have •increased 180%, or 
,.4ti#t^ teachers are fetaeaasingly bfeingy^bt upon to solve 4ocial oroblems v^ichTl^re 



traditionally the province of other"ihst^uty.ons 'in our society^ Pufthejmore, yov 
c^n't need to be an expert in, testing to view \^tiu#i«rm the proliferation -of assessment 
i>if.truments which are incapable of measuring a sdKol^s progress, much less ^tl^at oT 
a student. ^ * - • -s^ \ / ' * ^ - 

■ ' "<^A ^ . ' . ^ 

Oscar K. Euros, editor of The Mental" MA | asurememt8 Yearbook . - eaggre ssed^ his concenia^ 
Ta5outr^Sttftg in aT:eStyre prese;ited at the ^tJnivei'sit^ of low^ in^March 1977. He said, 
/I consider that ' most standardized tests are tpo^rly qohstrTK±«d', of qxxestionable or 
unknown Validity, pretentipns in their jaaims,^ and^-Skely to be misused more often 
than not.' ...we have~iaiowid normed sdores to serv^as an effective barrier .between 
test users and the achievement of students. . Nor^'^enable ^b^ to make obtain Tilvter- 
pretations of tests results, Unfort\inat;ely, they alsjp 'make it ^il/ficult-oir impossible 
to interpfetj^ scores*" _ Euros continued by saying,'" I would lika^to repeat a' 
statement which-I^ ma^e» forty-two years agoi ► ^ . 



. • *Today it ip practically in5>ossfble. #dr^a dbnpetent test technician or test 
consumer to make a .thorough appraii^al of the ^construction, .validation, arfd iise of 
most standardized t6sts being published becahse of the Utoi^d amount of trustworthy * 
information supplied by. test publishers and authors. .If testing ^is' to be of maximum 
value ta' schools, test authors and publishers mipftg4.'ye more adequate infdrmation. . . . 
It woum be advantageous ... if test%publis^ers^w|uW dbns true t only one-fourth to one 
half a^ many tests ...and'use the t;|Mne saved for presentingti'tiW dejiailed information^ 
needed by test consumers. ^ ' i . 

"Unfbrtunafcly, although scMDe progress has^^^ jnade, my 1^935 coinpiain€ i? equally 
applicable today to the majority c^f existing ^tte^-^-and especially so fdk secure tAsts. 
.... EJic^les'of aecure tests are ACT, SAT and the LSAT.'* ^ 

. - ^ • . ■ 4 ' . " . . ^" — " 



; y ' - Iiy still another part of. Euros' speech, in loWa he goes on tx>''say: "SixtyZ^ 
' " .^ears ago, there was great excitement about the potentialities of standara tests 
iii ^e evaluation of students, teachers> and achool systems'. In 1917, Cubberly 
pi^aised the testing movement. To paraphrase some of 4iis remarks.... 'To the teach«r * 
^ 1% can mean concise and definite "statements ak to %diat she is eaq^ct^d to 6o ±n the* 
different subjects of ' the 'tourSef of study,... For the s\^>erintendent it means the 
changing of school s\:^ervlsipn from guess^rk to scientific accxiraqy, ^a|id the 
establishment of ^standards of work by which he may defend ^at he is doing. '"HWi thin/ 
t^e next ten years, disillusionmijnt' set in;" ' ^ 

^ . ^ t ^ ^. . ' . ^ : . : ' — 

Buros continues, "Now, tod^, despite the increasing criticism of testing by 
sc»se^, others jblxb rogving in ^the direction of similar xinwirrentedly itLgh expectations 
of sixty^ years ago. I refer to such'movments. as accountability, contract testing, { 
and program evaluation." * 

. ^ ^ * ' 

Let me pick up on the vagaries of accountability. Educittion is a serious ' 
enterprise. Its essence Xids in what hafqpens between childr^ and their parents, 
^ tfeaShers^ and classmates. These relationsRips are^lica^^ and susceptible to atrong 
outside influences, and» an accountability systegthmist take care not^to damage /hem. 
Above all, the systetn must be. "livable" ^or those who are expected to»abi»d<tbyit. ' 

In a pluralistic^society an accountability system should jJr<5mote diversity, not 
conformity. Opportunities for diversity must exist for the child, the parent, the 
teacher, -the school, and t^e coonunity. Each entity has a right to be itself. ^ H 
^ monolithic ..system which imposes a sinqTe set of values strikes at the very heart of 
J individualism and dentecratic processev. In short, an' acixauntability system should 
.bA~responsiVe to individual differences^ * 

I ]|g6w th^t teachers believe in high standards fo|^-tbeir students.^ They also 
^ iinderstand that for, teacdiers to teach, for learning tib tak^.plaoe, students must be 

evaluated. But we believe strongly that learning must be es^lualted in a variety of ' — 

ways. ^ ' V . 

^ • • 

Among some. of the ways is a plan whereby a teacher. can develop a caa^oBite • 
a stud ent and M s y ^d perso nal groy tii by; behavior .^di ,as ^ „ _ / 

inreracrfon~with others^^, motiv^tional^patteTO independteht work"habits, oral^ 
pMsentations by students'^ parent- teacher conferences, individual diagnostic tests, 
l^^chef-made tests, school letter grades, and most important, the developrtentp of 
driterion- referenced tests. ^ ^ ^ 

V t • • ' ' ~ 

What's the role af the fedearal government? There is no role for. the federal. . ^) 
• government in' the testing-in^^ustry except .to provide the^ijancial resources to \ 
change the st4te of art. Bvuros has been encouraging his fellow workers. in tl^e 
industry for] over 42 years' without success. ^ ♦ 

^ I would suggest that his proposal and ones- similar to what he advocates shc^ild^ 

beNsuppdirted Aid encouraged by tiie federal government. His proposal provides for two 
types, of rt«tots: , tests for asi^eesing the^rfopianoe of qxovipA and testa for assessing 
' ' the perf oj^nanoe of individuals . . . v ^ ^ . /' 

l*he group bists shoiil^ be ^designed to mea8ur«|lhe achievement of schools 
having ccJramon objectives and^leaming environmehts*. Each tes^ coiild be quite.shArt, 

requiring very little time .to administer. The time now required to .adminis*J a^ ' 

achievement battery, sometimes as much as eeven hours , ' could be Veduced -to »^*ty^ 
minutes. Thq use of short. grqi^ testSj^^each taken by only jiN>4^ra^tiott (^say,| ^ne- 

\ax 
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♦Reprints of ^e Buros^statemeftt, ^Pifty Years iif Testing'," ak available from the NEA- 
IPD Information Center. • *^ - - 
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fifljii) of the students, ^11 greatly reduce/*hl' ^tts in terras bf thoB^^^^'^SMBy ^ 
It would also %llow a much wider range qf^ dbjectLvaji ^d cur^icula2?^^yseB to be 
• qove'red. ^ * ^ ""^^^^^1^^ 

The use pf dif ferent^,tes€s for measuring grot^'^^d individuals wot3j,*d j>emit 
' school syst^ii9 to abandon natiorjiail norms for indivioBW-s and to ads^t ootttfNrcially 
purchased ,^ests and proces^ng services to better -meet Igeal needs •/\^ 

I Purchased tests could supplemented by locally prepared exwinations ai)d 
^ integrated into testiiig program, * 

✓ ^ ^. . 

Local school systems- would be free to adapt the tests in various ways to better 
meet tti^ir needs. Items could be dr^jSed by not scorinjg and new items- added iir 
Ideally constructed tests/ As .a result, .school systems would become xoore actively ^ 
involved in the choice, study, adaptation, and supplementation of connneroially pur- 
chased tests and processing services. Test authorsj^asd publishers wojild give local> 
sdhtool systems, .assistance ±ft formulating testing pf^^ams which are auiapted to^ the ' ^ 
local situation. ' , - • 

In addition to. this recommended, role 'for the federal government, I would 
fecoxnnend that the t^ational Assessment of Educationeil Progress continue to bp funded 
/ to insure that there is data 'tor assessing program growth. It should not be hampered 
by a ladk of funds* ^ ^ 

^Of coxirse, basicis are important; reading, writing, and arithmetizing sure 
critical to the success of any academic^xperience. #But by and large, 'cognitive 
leamiing is a -by^roduct^f trainings and training is^only one technique in t^e 
• arsenal of teaching methods,, not the only method. ...^ ^ 




- There was a disturbing inci^fent regarding standardized tests re^rted in the 
January 28* 4gashington Post , A principeuL in the J^ocomoke, M^u:yland# school liatf given 
ad,r hife third-graders copies of the previous year's Iowa Basic Skill^^est. Because • 
the same test is used each yeary^the 'Pocorooke third-graders, according to the paper, ^ 
had an unfair- advantage /and scored significantly jiigher — the principal had cheat;ed 

the system. I believe he did cheat, but I also believe that sltandardtl^d tests can- . 

InQtrKelp^But lelJ to that "SehtaiityJ. The sQitoI dntridt^s" si^eri ^ Z~~ 

tently put ti?e whole thing in its'proper perspective.* He sa^d, "You ought to be^ able 
to guess v«^at the i^cores will be by looking at t^he I.Q. scotes and„the education and ^ 
income j>f the parents." In other words, we Tcnow where those kids lure goin^:t<^ end up;^ 
before we ever give the tefet. ^ Thi^n why do we give tHS^est? "Andeveri worse, vrhy do 
we publish the results? suspect it's because our system demands, vdnnerst ond losers — 
and the winners* have to knc»w who the loser? are so^that they *^can feel good about winning,, 
so that they'll know they're inherently better than someone d%Be. Martin Luther King, 
Jr^, put that all s.traight«Wien he aaid discrimination does damage-to bdth the 
discriminatof— andi-tJie one being discrimiiiated a^fainstr-it^J^ds the discriminator- 
into believing 'he's superior and leads the on^being' discriminated against into 
believing, he is inferior. \ Both notions, aj^e wr^id. The.^perintendent gocTB on lio ' ^ 
tell us i^ the article that there was no p^si^^ pl4ced ori his' building' a^ninis* 
trators to excel, ' That t& such pure .unmitigateid nonsense* It angered me. That^s^ 



tantamount to paying, becaUs^ newspaper Si|^int )IFL football scores and because 
Denver is 12-3, Dallas 13-2 Miamf 10-4,/^ that doesn't'nep^ssarlly create ^rei^s\ue 
on Hank Striamn of the iTey Orleans €aintc witb a record "of S-^ll* I suppose ^wes^ re to 
believe Hank wius fired because the uniform invei'^^ry didn't check. That's no;l8ense. 
What we're really, telling «t\2dent^s and teachers £id parents is, look folks, there'll 
always be losers, and th^ teistfcTf your worthiness is whether^' ot not you and yotir^' 
kids finish aboVe the mediau^j * . ^ > * ^ U * 



It is my-persopaX conviction that the whole jiotion of -noxm^referenced # 

standardized testa- nakeB a lie o# ovq: often-stated concern for Individual. ^fferex\cea» 
It's the very. thing which leada diildren to believe that they only^have worth as 
measured agains^ scxoeone else and the most tragic aspect of our, preoccupation 'with ^ 
-training' as it. relates to thos^ tests ts ^at most children are trained- td^try to i>e ' 
bet^^ than^somtene else,. which more o^teh cripples them than helps t^em* In my view, 
the only competition worth the^ name is coxnpetit^pn with qne's self* Teaching^ at^l^ts 
be^t is a helping function'. Good teachers are good helpers J EVal\>at;e children, . 
help them overcome deficiencies, but help them do, that by measuring th^ against 
the curriculum objectives of o\xr schools, not scmis^ predetermined test based on .a * 
psychometrician's coianitment to making a perfect curve at the e:iq>enj|B of one^half 
of all 'the children who take it. * • " * , # ' 

One could successfully eurgue that it was not tiie intention of the test maker to 
l^ve national standardised^ tests measure or shape school curriculljm. But the intention 
-o^s^^ie test writer is* meetningless if in fact «tate legislatures and school boards 
^taiaft rewriting curriculum to conform to Tfhe content of SAT or any other nationed 
^standardized tes^. r ^ , ^ « 



A free society needs above all things a free and *a Idarned citizenry. The^fi^t 
task Q^f education is to stimulate curiosity— to teach children how to learn and how^ 
to remain c^en. If we cannotL^o thAt then we cfannot truly educate can johly^rain— 
and^^e difference 'between training and edilat^ng is monumental . Wsducated people. 
remain:_Grurious a lifetime, whi^e one who ie trained only perf ormW^tiials . Educated 
people tchange^things, ti^ained people accept them. Trained.pe^qfji are not^jreative, 
they're predictable- They're predictiabl6']l>ecause they can be counted ^n to repeat^ , 
tRe re^nses 'they've been brained to repeat, no matter %Aat the circumstances. And 
that's Why a^arrow educational response predicated on the "good old days* holds thp 
greatest single thr^ to our republic — ^because a nat^.on of-^ained people couidLjiot - 
possibly be learned and flexjible enough 3o ^PMet the complex-ciiallenges that lie ahead . 
for all of us. ^ . 4 



